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Abstract: Alexander the Great (356 B.C — 323 B.C) has gone down in history as one of the
greatest conquerors of Antiquity. By the time he was 30, he had conquered most of the known world.
The territory under his control lay from Greece in the west, southward through Egypt and eastward to
India. His military successes made him an inspiration to many writers of his time and later. Since his
life span corresponds to the era that today we call Hellenism, he is mentioned in all the educational
systems of Europe. From their first appearance on this continent, school books have alluded to
Alexander and his conquests. The first history textbooks in the Serbian language emerged in Serbia
in the mid-19" century and they, too, included Alexander the Great. In this paper, we shall show how
the history of Alexander was taught at the time and how his feats influenced generations of Serbian
children educated at the first schools founded in the areas of the Habsburg Empire that they inhabited.
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t is in the nature of things that history textbooks reflect the spirit of the age in which

they are written, since they are an important element of the education process. Ljubinka

Trgovéevié has noted that the social role of education in the 19" century was to provide
and diffuse knowledge as a foundation for the economic, cultural and political development
of a people.! The role of history as a school subject was based on the development of
historical awareness and history as a branch of knowledge, closely connected to the 19%
century development of national states.? George Pickering demonstrates how widespread
and enduring in European tradition is the understanding that a primary goal of education is
the development and reinforcement of virtue, morals and an attitude towards life, since they
give society a sense of common purpose.® All the above may be found in a report on the
work of the Teacher Training School in Sombor of 1873 which clearly states: ‘Ancient
History must pay special attention to the cultural development of all Antiquity as well as to

' Trgovéevi¢ 1994: 217-218.
Koljanin 2013: 28.
3 Pickering 1971: 48
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the geography of individual countries, [...] the great personalities of the ancient world and
their feats should set an example to the young pupils of this school’.#

The development of education in the Serb-inhabited areas was to a large extent
influenced by the fact that for a long time Serbs did not have their own country, and even
when it emerged, many of them did not live in it. The fate of the Serbian people south of
the rivers Sava and Danube in the early 19" century was primarily linked to the struggle for
liberation from the Ottomans. In southern Hungary, it depended on a political struggle for
spiritual, national and political survival within the Austro-Hungarian Empire. Part of this
battle to preserve national identity was the founding of Serbian schools, which began in the
late 18" and early 19" centuries. These schools were: the Teacher Training School in
Sombor founded in 1778, the Gymnasium (High School) at Sremski Karlovci, known as the
Karlovacka Gimnazija and founded in 1791, followed in 1794 by the Theological School,
also in Sremski Karlovci, and the Novi Sad Gymnasium founded in 1810.5 These schools
were the highest level to which Serbian students could be educated.

Since the appearance of the first history textbooks in Europe, Alexander the Great
and his conquests were studied. In the middle of the 191" century with the Serbs there appear
the first history textbooks in Serbian language, and Alexander the Great also found his place
in them. The aim of this paper is to show in which way Alexander the Great was studied in
Serbian schools and how his feats influenced the generations of Serbian pupils who were
educated in Serbian schools founded on the territory of Habsburg Monarchy. The present
study is divided into two parts. The first examines the place of the ancient past and the image
of Alexander the Great in Serbian textbooks. One focus of this analysis will be to examine
the influence of foreign literature on their development and the image they present of
Alexander the Great. The second examines textbooks in the context of how history was
taught at the time. The reason for this is that this study does not set out to find a ‘smoking
gun’ which would prove how the textbook image of Alexander the Great was used to raise
awareness of a Serbian national identity. In any case, such evidence would be impossible to
find, as the Habsburg Monarchy exercised a form of censure of school books. The
authorities scrutinised texts translated from foreign languages into German® and vice versa
- those translated from German into the languages of the nations living within the Empire.
Control of the textbooks used in Serbian schools on Hungarian territory became particularly
evident following the Austro-Hungarian agreement of 1867.” As the study of Hungarian
language and history from the 1860s onward was an important instrument of Magyarisation,
any attempt at opposing this was seen as undesirable. Where state-imposed censorship
exists, the emergence of auto-censorship is inevitable. Each author had to bear in mind that
the authorities in Vienna and Budapest controlled textbook content through the Ministry of
Education, which would certainly not approve any propagation of nationalist tendencies
detrimental to either constitutive nation. Therefore writers had to adjust their views and
opinions to what was deemed acceptable by the relevant government bodies, or risk not

4+ ASANUK, no. 29.1.

5 Pusibrk 1896; Kosti¢ 1938; Staji¢ 1949; Makari¢ 1978; Gavrilovi¢ 1986; Petrovi¢ 1991; Boskov 2007b;
Boskov 2008; Boskov 2009.

®  Wolf2002: 45-61.

7 Staji¢ 1949: 322, 347-351.
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having their books approved. There were only two ways, therefore, to promote a national
agenda: first was for the book to be published in the language of the people for whom it was
intended and, secondly, by selecting and accentuating historical topics which could
immediately be identified with national strivings. As already explained, the textbooks and
their image of Alexander the Great in the second part of this paper will be in the context of
how history was taught at the time.

1. Antiquity and the image of Alexander the Great
in Serbian textbooks

1.1. Antiquity in Serbian textbooks

The first history textbooks in the Serbian language were published in the 1840s,2
their authors being either teachers in Serbian schools or alumni of these schools who
continued their education at European universities. The content of most of them dealt with
the Antique Age, since it was considered that the education of the Serbian people should be
founded on Antique principles.® Up to the late 19" century, they were crucially influenced
by German history books. The reason for this was that most of the authors writing in Serbian
had been educated at the universities of Munich, Vienna and Budapest where German
historiography wielded the greatest weight and was a major influence in Europe of the time.
Here we can single out German author Wilhelm Piitz’s influential Historische
Darstellungen und Charakteristiken fur Schule und Haus. His textbook model is very
noticeable in the layout of lesson units in Serbian schoolbooks. The presentation of ancient
peoples is also ordered according to Piitz’s geographical principle. In the bibliographies
of certain Serbian history books, we can see that in the list of literature consulted in their
writing, pride of place is given to Wilhelm Piitz.1!

The education provided in all Serbian schools of the 19t century was a classical one.
In first place came the study of classical languages (Latin and Greek), followed by ancient
history, which took up over 50% of the lessons in general history.'? The ancient past was
also present in the study of Christianity, biblical history,*® geography, archaeology, ethics,
rhetoric and poetry. It was only at the end of the 19™ century that circumstances changed,
but Antiquity never occupied less than a third of the history lessons.

Domination by the classics in Serbian education was instigated by the German
system with which educated Serbs were well acquainted. It was initiated by Wilhelm von
Humboldt, linguist, philosopher, diplomat, and Prussian minister of education in the first

For the first history textbooks in Serbian schools in the 19" century containing lessons from the classical era,
see: Boskov 2007a.

See 19" century reports on the work of the Teacher Training School in Sombor, the Gymnasium in Sremski
Karlovci, the Gymnasium in Novi Sad and the Theological Seminary in Sremski Karlovci.

1% Piitz 1855; Piitz 1861.

" Bogkovi¢ 1866: 386.

12 Boskov 2007a: 29-30

B Ibid., 21.

4 Boskov 2009: 31.



decades of the 19" century. His project for the rebirth of the nation and state rested on the
Bildung concept, the constant self-awareness of the individual, his spiritual, mental, moral
and physical powers. Knowledge of classical Antiquity became the lynchpin of Humboldt’s
reformed educational system.'® It was based on mathematics, classical languages and
history and was supposed to enable a broad general education. His model of classic studies
implied the system of Gymnasia — institutions where students were educated to analyse and
interpret ancient texts. By the fourth decade of the 19" century, the Gimnasium was the
necessary pre-condition for access to universities, while by mid-century, knowledge of the
classical past had become the standard privilege of the state, economic and cultural elite.
It was Johann Joachim Winckelmann’s History of Ancient Art (Geschichte der Kunst des
Altertums, 1764) that prompted Humboldt in this direction. In this work, the author
describes the beauty of Greek art created and developed in the free and constitutionally
ordered Greeks poleis. From this we can pick up Winckelmann’s essential idea: that only a
stable and free society can enable culture to develop, and art and creative masterpieces to
emerge.l” The Serbian intellectual elite had its own reasons for turning toward classical
antiquity. In doing so, it not only caught up with the developed European countries, but was
also free to promote values that favoured development of a national identity, even though
as yet it had no country it could call its own.

When expounding the ancient past, priority was given to political history, with art
and culture following closely behind. Certain lessons obviously received more attention
than others and were considerably broader in scope. These had to do with the struggle for
freedom from foreign powers (the lonian Revolt, the Greco-Persian Wars, Alexander the
Great and his conquests), or they described key roles played by individuals in the political
or cultural life of some country or major event. Particular emphasis was given to the merits
of individuals whose deeds had marked a certain era. This approach is only to be expected
for the time, as nations were constantly reinventing their ethnic values and myths, and were
in constant need of a sacred territory, a hero and a golden age that would encourage a form
of ethnicity which would inspire in nationalists the feeling of belonging to a group.*®

1.2. The image of Alexander the Great in 19 century Serbian history textbooks

Because of his conquests and the struggle to free the Ionian Greeks from the power
of the Persians, Alexander the Great was already famous in Ancient Greece. The Greco-
Persian Wars and the idea of Panhellenism, whose most famous advocate is Isocrates, were
an excellent foundation for placing the Alexander’s campaign in this context even during
his lifetime.!® Diodorous, a Greek historian of the 1% century B.C. thus described Alexander
the Great in his book on The Historical Library:

15 Babi¢ 2012: 43.

16" Mihajlovi¢ 2012: 750; Dyson 2006: 121; Babi¢ 2008: 19.

17" For more on this see: Mihajlovié¢ 2012; Babié¢ 2008; Id., 2012; Babi¢ — Mihajlovié¢ 2016.
'8 Koljanin 2013: 14.

1 Rhodes 2012: 1075.
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3. Ev 0Miyw 82 ypove peydhog mpalelc odtog 6 Bacthedg katelpydoato kai d1o v idiav civesty te
Kot avdpeiav repePareto @ peyédet TdV Epymv TavTag ToVG €€ aidVOg Tf VNN TapadEdOUEVOVG
Bacireic: 4. 'Ev &tect yap dmdeka KatooTpeyapuevog Tig pnev Evpodnng ovk OAiya, v 8¢ Aciav
oxed0V dmacav gikdtmg TepPontov £oye TV dOEav Kai T0ig Tohatoig fipmot kai fdéorg icdlovoay.
AN yOp 00K Avaykoiov NV &v 1@ TPoolpie TPoAapuPavel Tt TOV KatopBoUévoy ToVT® Td
Bactel: adtod yap oi kotd pépog mpaEelg ikavdg unvicovst T péyebog Tiic S6Eng avtod.?’

‘3. Alexander accomplished great things in a short space of time, and by his acumen and courage
surpassed in the magnitude of his achievements all kings whose memory is recorded from the
beginning of time. 4. In twelve years he conquered no small part of Europe and practically all of
Asia, and so acquired a fabulous reputation like that of the heroes and demigods of old. But there is
really no need to anticipate in the introduction any of the accomplishments of this king; his deeds
reported one by one will attest sufficiently the greatness of his glory.’

Plutarch, the celebrated biographer of the 1% and early 2" centuries A.D., also writes of
Alexander’s character:

OV yap Ndoviiy InAdv 00d€ Thodtov, GAL" dpetnv Kod d0&av, Evopley, dom mhgiova ANyetol Topd
0D TaTpdS, EMdTTOVA KOTOpPOMGEW U E0VTOD, 810 TOIG TPAYHAGTY 0DEOUEVOLG KaTavaliokesOat TOg
TPAEELG €lg EKETVOV YOV EVOG, EBOVAETO ) XPTHATO HNOE TPLPAS KO ATOAAVGELS, GAL™ Ay®dVag Kol
ToAEROVG Kal ploTipiag Exovoav apymv mopalaBeiv.?t

‘For since he did not covet pleasure, nor even wealth, but excellence and fame, he considered that
the more he should receive from his father the fewer would be the successes won by himself.
Therefore, considering that increase in prosperity meant the squandering upon his father of
opportunities for achievement, he preferred to receive from him a realm which afforded, not wealth
nor luxury and enjoyment, but struggles and wars and ambitions.”

The Roman historian, Arrian, in the late 1% and early 2™ centuriy A.D., writes in his
Anabasis of Alexander of Alexander’s fame:

Q¢ Eyoye dokd ST1 obte T1 EBvoC AvOpOTMY 0BTE TIC TOMC £V T@ TOTE TV OVTE TG EIC EVOpmTOG €ig
6v oV meottnkel 0 Ale&dvdpou dvopa. Ovkovy ovdE Epol EEm tod Bglov @Dvar dv dokel dvip
008evi 8AA® GvOpdTwY doukdc.?

‘For I myself believe that there was at that time no race of mankind, no city, no single individual,
whither the name of Alexander had not reached. And so not even | can suppose that a man quite
beyond all other men was born without some divine influence.’

Historical circumstances of the 19" and 20 centuries led to changes in Alexander’s image,
which thereafter began to vary in the historiography. As Nemanja VujCi¢ notes, the
prevailing ideological matrix of an era affects the work of a historian, his analysis and
interpretation of events.?? The observation of Reinhold Bichler thus comes as no surprise
when he says that the historiographical view of Alexander’s conquests reflected

2 Diod. Sic. 17, 13-4. (trans. By C. H. Oldfather).
2l Plut. Vit. Alex. 5. (trans. B. Perrin)

22 Arr. Anab. VII 30. 2. (trans. P. A. Brunt)

B Vujeié 2016: 60-84, pos. 61.
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developments in historical thinking. As he points out, conflicts with the Ottoman Empire,
the campaigns of the Swedish King Charles XII, the opening of new naval and trade routes
to India, even Napoleon’s campaigns and the Greek War of Independence were judged in
the light of Alexander’s actions.?*

Testimony to the strength of this tendency is the fact that even the famous Johann
Gustav Droysen yielded to it, and in the mid-19'" century was the first to introduce the term
Hellenism.?® Before Droysen, the history of ancient Greece was considered to have ended
with the battle of Chaeronea, and the period following this Macedonian victory was seen as
one of general decadence and degeneration.?® In his History of Hellenism (Geschichte des
Hellenismus), Droysen gathered all historical sources relating to the post-Chaeronea period,
critically processed them and showed that up to that point, Alexander the Great had been
unjustly neglected. The success of Droysen’s work can best be understood by glancing at
the political and ideological background. Germany in the 1840s was in the throes of national
unification and any movement in this direction was regarded with sympathy. Droysen saw
Prussia in Macedonia, was persuaded that the Macedonians were Greeks, and that the battle
of Chaeronea and the victory of Philip II had brought Greece national unification.?’ Since
the Serbian intellectual elite had mostly been educated at universities in the German cultural
area, it is unlikely that the background to this interpretation of the historical role of
Alexander the Great could have remained unremarked, the more so since its models were
primarily German works, textbooks included.

Droysen was not alone in showing the strength and endurance of the idea that
Alexander was a protagonist of Greek civilisation.?® Some contemporary scholars, such as
Ian Worthington, advocate similar views.? For the reasons already given, it is logical to ask
whether or not the special treatment accorded to Alexander the Great in 19"-century Serbian
history textbooks was prompted by a certain ‘national agenda’.

1.3. Textbook by Konstantin Bojié¢

The oldest history textbook in the Serbian language was written by Konstantin Bojié¢
and printed in Novi Sad in 1843 under the title History of the Greek People from its Origin
to the Most Recent Times. Konstantin Boji¢ did not bequeath many works to Serbian
literature, but this particular one is remembered as the first textbook printed in Serbian
which described the Greek people in Antiquity.*° It probably emerged in response to a need
for teaching tools in Serbian schools, as its form seems to indicate - questions on the history

24 Bichler 2017: 640-674, pos. 640.

% Wilcken 1967: XII-XIII; Kreissig 1987: 5; Papazoglu 1995.

% Papazoglu 1995: 11.

2 Wilcken 1967: XII; Papazoglu 1995: 12.

2 Wilcken 1967: XIII.

% Worthington 2010: 118.

30 Of the importance of this work for Serbian historiography also testifies the fact that, until 2011 and the
appearance of the book by Ivan Jordovi¢ The Ancient Greeks: A Portrait this had been the only history of
ancient Greece written by a Serbian author. All other histories of ancient Greece published in Serbian language
had been translations of foreign authors.
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of Ancient Greece with the answer immediately provided by the author.?' Mirjana Gross
considers that the work was based on romantic revolutionary ideas of freedom and equality,
of a people with the right to determine their own destiny through the struggle for national
liberation and unification, and therefore the right to be educated in their own language.’? At
that time, Serbian schools in the Habsburg Monarchy learned from scripts written in German
and, to an extent, in Russian. The title page of Boji¢’s book announces that it was based on
the German example. Its availability meant that Serbian students and young people could
finally read about Greek history in their own language.’® One chapter is dedicated to
Alexander the Great. In it, Boji¢ chronicles Alexander’s youth, the destruction of Thebes,
the great battles which he led against the Persians, the countries he had conquered, his death
and his successors.>* At the end of the book there is a chapter on the Greek heroes, with
Boji¢ according most of the space to Alexander and his feats.?*

1.4. Textbook by Stojan Boskovié¢

Our second subject for analysis is the History of the World for the People and for
Schools, published by Stojan Boskovi¢ in Belgrade in 1866. Boskovi¢ taught general history
at The Great School — Belgrade’s first high school — and continued to do so later from 1877
to 1879 and from 1883 to 1887.% He was minister of education, member of the State
Council, a diplomat and member of the Serbian Academic Society. His work in the ministry
of education in the second half of the 19" century was of importance in raising the standard
of history teaching at the Great School and in all Serbian schools.®” He believed that history
should be the foundation of education and that its task was to explain all notable events and
changes crucial to the development of human society. Two things, he considered, were the
key drivers of history: first, reform, and secondly, revolution. Both processes take place in
accordance with justice and the liberation of the people and individuals from abuse by those
in power.3® As minister of education, he instituted reforms in order to assist the new
government in administering the young Serbian state. Here, he considered history played a
crucial role and his textbook makes frequent mention of the various constitutions and
systems of government of the preceding states,®® as may be seen from the lesson on
Alexander the Great. It opens with the education of the young Alexander, describes how
he came to power and his first military victories against the Greeks. The period of his rule
from the campaign against the Persians to his death is presented in terms of his conquests.*
It is interesting that Boskovi¢’s book contains a separate lesson, Alexander’s Character,

31 Boskov 2007a: 22.

32 Gross 1980: 82.

3 Bogkov 2018: 50.

3 Boji¢ 1843: 75-76

3 Ibid., 80.

3 In 1906, the Great School became Belgrade University.
37 Bubalo 1997: 294.

3 Boskovi¢ 1866: 3; Vasiljevi¢ 1867: 215.

3 Dimitrijevi¢ 1867: 239

40 Boskovi¢ 1866: 245-250.
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which examines all the features of his rule. The first part deals with the state system.
According to the author, Alexander ruled from the Danube to the Indus and from the
Caspian Sea to Ethiopia because he adhered to the Persian division of territory, the
difference being that the people who ruled these territorial units had to commit themselves
to spreading Hellenic culture. Alexander, in his turn, embraced the eastern way of life,
something which did not meet with the approval of his friends. The author writes of these
disagreements which led to the murder of a couple of his closest comrades. Towards the
end, the author gives his opinion of Alexander the Great, which is uncommon for a history
textbook. He draws a moral for the reader, pointing out that Alexander’s lamentable
treatment of his friends is an example of how might and power can change a man, who at a
given moment allows himself to be led astray by pleasure and passion, forgetting justice
and decency.*! This story of Alexander’s actions bears a clear message from author to reader
that those who rule the state cannot afford to be swayed by feelings and personal ambition,
but should uphold the constitution and laws, since only thus can the state respond to the
demands of its citizens.

1.5. Textbook by Aleksandar Sandi¢

The third textbook is a History of the World by Aleksandar Sandi¢, printed in Novi
Sad in 1869 when Sandi¢ was teaching English and Serbian at the Serbian Gymnasium in
the city. In a prologue, he says that so far there had been no history of the world in the
Serbian language, that the book would serve better than all the German textbooks used up
to then, which might well be the best, but were, after all, written for the requirements of
young Germans.*? The comment clearly shows that the Serbian intellectual elite was aware
that textbooks were being written to a certain national agenda. In a review published in
Danica magazine, M. Dimitrijevi¢ highlights as the book’s chief contribution that it is
written in the Serbian language.*® As a German student, Aleksandar Sandi¢ was familiar
with the best German textbooks and declared that one source he had used was the Pitz
textbook referred to earlier. At the same time, however, he points out that he adapted some
lessons for the study of the history of the Serbian people: events of importance for the
history of the Serbs, or in which they took part as a nation, are presented in more detail in
order to meet their educational requirements.** Sandi¢ also pays more attention to certain
historical figures than others and these lessons are longer than the rest. One such is about
Alexander the Great.

He begins with Alexander’s birth and upbringing. According to Sandi¢, the key role
in his education was the love of Homer and poetry instilled by his teacher, Aristotle. The
focus is on Alexander’s desire for conquest and his initial victories over the Greeks to the
south and the Illyrians to the north. According to Sandi¢, Alexander’s main objective was
to vanquish the Persian Empire. Much attention is given to the campaign against Darius,

41 Bogkovi¢ 1866: 250-251.

4 Sandi¢ 1869: 272

4 Dimitrijevi¢ 1867: 236-237.

4 For more on textbook of Aleksandar Sandi¢ see Bogkov 2010: 55-63.
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with Alexander’s military achievements described in detail.”® In some places Sandi¢
underlines certain events from these campaigns, explaining the real reasons for their success
and how Alexander went about putting the state in order following his wartime exploits.
According to Sandi¢, the crucial goal for Alexander’s subjugation of Asia Minor, the Levant
and Egypt was the liberation of these territories from Persian rule. Greeks lived on the shores
of Asia Minor, so Alexander’s campaign was actually a struggle for their freedom. A similar
situation repeated itself during the conquest of Egypt. The Egyptians greeted Alexander as
a liberator, since he respected Egyptian religion and traditions.*® As for the eastern
territories of the Persian Empire, we cannot speak of their emancipation from Persian rule,
but Sandi¢ sees three key factors because of which the various peoples who inhabited it,
including the Persians, were quick to accept Alexander. Firstly, he retained the same satrap
who had ruled the satrapy prior to its conquest, on condition that he accepted Alexander’s
authority. Alexander thus showed that he came as a peacemaker and not as a conqueror.
Secondly, Alexander embraced Persian customs and ceremonies and began to conduct
himself in the manner of a Persian ruler, the overriding idea being that the vanquished
should not view him as a foreigner. Thirdly, and perhaps most importantly, he exercised a
milder authority than the Persian rulers, respected alien gods and the customs of the
conquered peoples.*” However, his behavior led to problems with his friends who were
unwilling to comply with the new customs and situations. Sandi¢ believes that these
disagreements led Alexander to unnecessarily murder several of his friends, but that this
nonetheless strengthened his political power. Sandi¢ then describes Alexander’s campaign
against Porus, his return to Susa and Babylon, and his death.“® The last chapter addresses
the culture of Alexander’s time. The main accomplishments of his influence were several
cultural centers in conquered territory such as Alexandria in Egypt, the island of Rhodes,
Antioch in Syria and Babylon in Mesopotamia. According to Sandi¢, Alexander’s key role
meant that their development formed bases from which Hellenic culture could spread to the
peoples of the East.*°

1.6. Textbook by Milo§ Zecevi¢

The fourth textbook is A History of Ancient Times — A Survey for Higher Education
by Milo§ Zecevi¢. Published in Belgrade in 1896 after the author’s death, it is an amended
and enlarged edition of a previous one from 1880. Zecevi¢ taught at gymnasiums in
Kragujevac and Belgrade and at the Great School, where he lectured in general history from
1889 to 1895.%° His work dedicated much attention to Alexander the Great, whom he
presents as a celebrated conqueror and brilliant general, and gives a detailed account of his
campaign against Persia. To highlight the importance of Alexander’s work, Zecevi¢

4 Sandi¢ 1869: 140-143.
% Ibid., 140-142.

4 Ibid., 142.

 Ibid., 143-144.

4 Ibid., 153.

0 Mihaljéié¢ 1997: 389.
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frequently uses historical sources, particularly Plutarch and Arrian. He always places these
passages in quotation marks, but never cites the sources from which they were taken.

In the Letopis Matice Srpske, Jovan Djordjevi¢ severely criticized the first edition of
ZecCevié’s textbook of 1880, which he states was written after a German model, i.e, Gustav
Struve, whom he denounces as long since outdated and never used in German schools.5!

Djordjevi¢ also objects to Zecevi¢’s dwelling on segments from the lives of lesser-
known figures, while failing adequately to cover the major political actors. Zecevic rejects
this criticism with the argument that ‘lesser’ individuals were just as important as ‘the
greatest’ historical names and substantiates this by comparing Alexander the Great and
Caesar with James Watt and Felton.

Interestingly, Djordjevi¢ criticises Zecevié’s attitude towards Alexander as biased,
in fact showing marked animosity.5? Zegevi¢ and Djordjevi¢ believed in the power of
education and social progress as the foundations for a liberal view of the world, and both
advocated an interpretation of history from a liberal European point of view.5® The
difference is that Zecevi¢ perceives the historical process as a struggle between king and
people,® since he was influenced by the ideas of the French revolution which he covers
extensively in his History of the World, and which are immediately apparent in his writing
on Alexander the Great. Djordjevi¢, on the other hand, a disciple of Ruvarac’s
historiographical opinions,® perceived the historical process as a freedom movement to
rally and unify the nation. Ze€evi¢ undoubtedly presents Alexander as a conqueror and
leader of the Greeks in their struggle for freedom against the Persian ruler, i.e, king.
However, it is obvious that according to Djordjevié, Zecevi¢ does not do so to a sufficient
degree. The conflict is thus another indicator that in Serbian intellectual circles of the 19t
century, the image of Alexander the Great was used in the interests of a national agenda.

Zecevi¢ did not accept any of these objections to his treatment of Alexander the
Great. His style is unusual, and the selection of passages from Alexander’s life interesting.
The impression is that this is more an essay than a history schoolbook, especially not one
for the higher grades as claimed on the title page. Another point of interest is that Zecevic,
his animosity notwithstanding, writes about Alexander in great detail. He also brings to light
some information missing in other authors of Serbian textbooks, such as the mention of the
Autariatae and Delmatae®® who rebelled against Alexander’s rule, and whom he subjugated
in the campaign against the Triballi tribes. Another example is when Zecevi¢ writes of
Alexander’s mother being angry because he proclaimed himself to be the son of God.5’

Zecevic also dealt in detail with the culture of the ancient peoples. The segment on
Hellenic culture is divided into five chapters: the poets, a separate chapter on builders,
sculptors and painters, followed by orators, historians, and finally philosophers and
naturalists. In the Hellenic period, he underlines the role of artists in spreading their culture

I Djordjevi¢ 1883: 149.

52 lhid., 120. For several examples of Ze¢evié’s animosity towards Alexander see his textbook, Zecevié 1896: 185
3 Beslin 2007: 131

5 Jovanovi¢ 1990: 75-76.

55 Kovatek 1964: 342.

% Zetevié 1896: 182.

57 Ibid., 183.
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to the east and particularly the contribution of literature and philosophy to writers of the
Christian era.®

1.7. Textbook by Oton Varga

A History of the World according to the Curriculum for High Schools by Oton Varga
is a Hungarian textbook translated into Serbian by Milan A. Jovanovi¢.®® This was the first
general history textbook to be translated from Hungarian for students of the Novi Sad
Gymnasium. The translation was the result of a proposal by the Patronate (one of the
school’s two managing bodies) that all schoolbooks used should be translated into Serbian.®
The intention was a subtle repression of attempts by Budapest to promote study of the
Hungarian language in this school. On the one hand, the Patronate was complying with
Budapest, since the school was using a textbook by a Hungarian author, while on the other,
Magyarization was avoided by taking a Serbian translation and not the Hungarian original.

In Varga’s book, military and political history predominates. In every chapter on the
government and social systems of the ancient states, Varga makes special reference to
legislation. This is also the case when he writes about Alexander the Great and his state. At
the beginning of the lesson, the author poses an interesting question, hitherto unasked in
history textbooks — ‘Are the Macedonians Hellenized barbarians or barbarized Hellenes?’
In the absence of a real answer to this question, he notes differences in the way of life of
these cattle-breeding people who lived to the north of Greece and Greeks from the south.®!
He claims that Alexander saw himself as a Greek and that this was the crucial factor in
endeavouring to unify them and lead them into battle against the Persians. He points out
that this was the first campaign initiated by Europeans against an eastern people outside the
boundaries of today’s Europe.®? Varga gives a detailed description of the campaign itself.
He also describes Alexander’s personality, waxing enthusiastic over his ideas and absence
of humility in his desire to conquer the whole world. And here he passes negative judgment
on the historical role of Persia:

‘Persia did not promote culture but rather obstructed it, for out of simple fear for its own survival it
strangled any freedom of rivalry or development of strength among the people, and in that way
governed them’ 5

The author believes that Alexander’s ideas were not understood by his contemporaries,
something that brought about the swift downfall of the Empire following his death in 323
B.C. The return to the old order turned out badly for the Hellenes, since traditional envy

8 Zedevié 1896: 203-216.

% For a description of Oton Varga’s textbook see Stojkovski-Boskov, 2015.

The Patronate managed the work of the Gymnasium and had eight members. At its head were the Karlovac
Orthodox Metropolitan and the Bishop of Novi Sad as supreme patrons. The remaining six members were
from the Backa Consistorium, four of whom came from the Serbian church-school parish of Novi Sad; see
Staji¢ 1949: 292.

1 Varga 1898: 79.

2 Jbid., 84.

8 Ibid., 88.
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resurfaced. This particularly favoured the rise of a new power on the historical stage —
Rome. In his writing on Alexander, we find in Varga a piece of information that is missing
from other history textbooks of the period. Alexander’s Indian campaign is given a separate
chapter in which, besides the customary description of the Battle of the Hydaspes and the
meeting of Alexander and King Porus, the author gives a very detailed description of their
culture, government and social system.

It is indicative that Varga does not speak of Alexander as a liberator. The fact that
he sees Alexander’s conquests differently from the Serbian authors may be explained by the
vastly different position of Hungarians in the Habsburg Monarchy. Furthermore, Varga sees
Alexander’s greatest contribution in his ability to merge the peoples living in the newly-
conquered territories despite their diversity. This coincides with the perception of the two
constitutive nations of Austro-Hungary as a monarchy which successfully unites numerous
peoples.

Varga presents the Greeks as eminent scholars and sees the Macedonians as
impressive warriors and heroes. However, he considers that neither is capable of creating,
ordering and maintaining great states such as Persia once was.® Alexander he sees as a ruler
who creates a new state and unites the various people within it while making use of their
best abilities and characteristics.

2. Textbooks in a teaching context

The image of Alexander the Great in Serbian history textbooks of the 19" century
has several traits. First, he is depicted as one of the greatest military leaders of the ancient
world, whose charisma was a consequence not only of his military prowess, but of
exceptional personal courage. Secondly, there is a clear tendency to present Alexander as
the liberator and unifier of subjugated peoples. Thirdly, the guiding idea of Alexander’s rule
is perceived as the spread of Hellenic culture while practising the best that eastern culture
had to offer, even though this encounters resistance from his comrades-in-arms. Fourthly,
Alexander the Great is shown as a real person with all his virtues and faults. Here we can
discern dissension between authors. Some completely idealize him, others see only a cruel
and arrogant despot, while others again consider him a good but merciless ruler. Fifthly,
several indications point to discreet efforts to adapt Alexander’s image in order to rouse
Serbian national awareness. Thus, there is a noticeable difference in how Alexander the
Great is presented in comparison with other no less important and famous historical figures.
Gaius Julius Caesar was just as great a conqueror and statesman, a man who marked the end
of one historical epoch and heralded the beginning of another. In all the textbooks, however,
lessons on Caesar do not devote nearly as much attention to his personality, or to the fact
that his conquests led to the spread of Roman culture throughout a considerable part of
Western Europe, which then became part of a single state. He is represented above all as a
great conqueror, then as a figure who lusted after absolute power in the Roman state.
Another indication is the difference between how Alexander the Great is presented in

¢ Varga 1898: 89.
% Boskovi¢ 1866: 336-344; Sandi¢ 1869: 222-227.
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German and Serbian textbooks. In Serbian textbooks, he is represented as a conqueror,
unifier, but also as a liberator. This is not the case in German sources. Neither Wilhelm Pitz
nor Gustav Struve spoke of Alexander as a liberator, only as a conqueror and unifier.® Oton
Varga, otherwise very positive in expressing himself about Alexander, also avoids
presenting him as a liberator. In contrast to them, Boskovi¢ writes that Alexander liberated
Asia Minor and Egypt from Persian power,5” while Sandi¢ also recounts the liberation of
Syria, Palestine and all the territories through which he passed.® Zegevié, too, presents
Alexander as a liberator, pointing out that he freed the Greeks in Asia Minor and Egypt
from Persian rule.®®

A brief glance at the tendencies of the time in which these schoolbooks were
published confirms the findings so far; more importantly, it demonstrates something the
textbooks never make explicit: the connection between the struggle for the freedom of the
Serbian people and the Greek war against the Persians.

The translation and publication of textbooks into Serbian may be interpreted as a
response to Budapest’s attempts at Magyarization of the other peoples living in its part of
the monarchy.”® This was stepped up especially following the Austro-Hungarian
Compromise of 1867. Learning Hungarian was mandatory from 1863,”* Hungarian history
from 1879.72 With the introduction of these subjects, the number of classes in general was
reduced along with national history. In 1879, the Hungarian minister of education did permit
an increase in the number of classes conducted in Serbian. However, this was accompanied
by an obligation to use official textbooks, not unofficial scripts, and a repetition of demands
for the study of Hungarian language and history. The unequivocal ban on unofficial scripts
clearly shows the Ministry of Education’s attempts to control the curriculum. Together with
the emphasis on Hungarian language and history, it demonstrates that textbooks and history
lessons had become a battleground in the struggle for national identity. The solution to
which the Serbian intellectual elite resorted consisted of two parts. The first was that
textbooks were published in Serbian. Secondly, the subject matter was adjusted so that it
implicitly supported the national agenda. This approach is best reflected in the fact that in
response to the new situation, teachers of Serbian taught their students their national history
by means of written essays and with the help of subjects from the ancient world.” In reports
on the work of the Novi Sad Gymnasium for 1882-1883 and 1884-1885 the following
written essays in the Serbian language are cited: The Defence of the Greeks from the Persian
Onslaught in Ancient Times and the Uprising of the Serbs against the Turks under
Karadjordje and Milos in our Times, Montenegro and Sparta: a Comparison, Rhapsodists
among the Greeks and Gusle-Players among the Serbs; Hercules among the Greeks and
Kraljevi¢ Marko among the Serbs; Point out the features of epic song in the first book of

% Struve 1856: 33—42; Piitz 1861: 384-412.

7 Boskovié 1866: 246, 248

% Sandi¢ 1869: 140-141.

8 Zetevié¢ 1896: 183.

7 For the process of Magyarization see Vasin 2015: 553-558; 561-564; Mikavica 2017.
"I Staji¢ 1949: 335.

2 Ibid., 322.

" Ibid.
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Homer’s lliad and compare them with those of the epic in Serbian folk song; The Parting
of Hector with Andromache and Empress Milica with her Jugoviéi Brothers.” These
subjects prove beyond a doubt that topics from ancient history were discreetly
instrumentalized in order to nurture national awareness. Open instrumentalization in
Serbian textbooks was out of the question, since the central authorities could easily prevent
it. However, the highlighting of phenomena from ancient history and their presentation from
a certain angle was considerably more difficult to spot. It left open the possibility that these
same aspects could be linked through teaching to one’s own national strivings. This would
also explain differences in how Alexander the Great was presented in Serbian, Hungarian
and German textbooks and the discrepancy regarding Caesar’s image. The intention of the
present study is to point out how the reception of Antiquity can, in a surprisingly subtle
way, be used to strengthen and preserve the national identity.
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CBETO3AP BOLIIKOB
VYuusep3uter y Hosom Cany
dunozodeku dakynrer, Oncex 3a UCTOPHjY

AJIEKCAHJIAP BEJIMKA
Y CPIICKUM YIIBEHUIIUMA UCTOPUJE Y XIX BEKY

Pesume

Anexcannap Bemnku (356. roguse mpe H. e. — 323. roauHe pe H. €) je 61o jenaH ox HajBehnx
OCBajavya y aHTHYKOM CBeTy U y uctopuju yommte. Ca camo 30 roanHa ycmeo je 1a OCBOjH CBE 10
TaJa TO3HAaTe Jp)KaBe aHTHYKOT cBeTa. IIpocTop KOjH je KOHTPOJIMCao MpOCTHpao ce of I'puke Ha
3amaay npeko Erummnta Ha jyry ma cBe no WHnuje Ha ncTOKy. 300T CBOjHX BOJHHX ycrexa OHO je
HHCHHpAIHja MHOTHM IHCIIMMa CBOTa BPEMEHa, alli ¥ MHOTHM IIMCIIMMA y KacHUjuUM BpeMeHnMma. C
003HUpOM J1a je 00ENeKHO jeHY eIoXy KOjy JaHac Ha3MBaMO XCJICHH3aM, CBOjE MECTO HAIA0 je U Y
cBUM oOpa3oBHHMM cuctemuMma EBpone. On mojaBe npBux yiioeHuka ucropuje y EBponu ce yunno o
Anexcanapy Bennkom u merosum nmogsmsuma. Cpenuaom XIX Beka kox Cpba ce 1mojaBibyjy mpBU
YUOEHHIIN HCTOPHjE Ha CPIICKOM jE3UKY, a CBOj€ MECTO y HhHMa HaIllao je u Ayekcanaap Benuku.

Cnuky Anexcanapa Bemukor y cpnckum yubennnuma ucrtopuje y XIX Beky ommmkyje
HeKoJMKo ocobuHa. [IpBo, mpukaszaH je Kao jemaH on HajBehMX BOjCKOBOha aHTHYKOr CBeTa 4Hja
Xapu3Ma je Onia MmocieauIa He caMo HberoBOT BOjHOT Aena, Beh U u3y3eTHe nuuHe Xpadpoctu. pyro,
IIOCTOjH jacHa CKJIOHOCT Jia ce AJIeKcaHaap NMpUKaxke Kao 0CI000uIal MOKOPEHNX HapoJa U HBHXOB
yjemuuutess. Tpefie, kao uneja Boausba AjeKcaH/IpoBe BlaJaBHHE BUIU CE IIHPEHE XEICHCKE KYNType
Y3 UMIUIEMEHTHpake OHOT HajOoJber 0/l HCTOUYauKe KyITYpe, HaKo je OBO MOCIE/IHhEe HAMIA3WIo Ha
OTHOpP KOJ HeroBux cabopama. YerBpro, Anekcangap Benwku ce mpukasyje Kao JHYHOCT ca CBHM
BCHUM BpJIMHaMa 1 MaHama. [Ipu ToMe ce MoXKe YOUNTH Hecnarame u3Mel)y ayropa ypoeHuka. Jeqsu
ra y TMOTIyHOCTH HJeain3yjy, IpYTH y BEeMy BHAE CaMO CYpOBOT M OXOJIOT JECNOTa, oK ra tpehu
cMaTpajy JoOpuM, ali HEMHUJIOCPAHHUM BiajgapeM. Ileto, Moryhe je omasuTH HEKOJMKO MHAWLHMjA Ja
MOCTOjH TEKHha J]a ce CIMKa AJiekcaHapa Benukor AuCKpeTHO mpuiaroan moTpedaMa jadama CpIricke
HAllMOHAJIHE CBECTH. TaKo MOCTOjU NMPHMETHA pas3jiuKa y TNpelcTaB/bamy AllekcaHapa Bemmkor y
OJZIHOCY Ha JIpyre HHUIITAa Mambe BaKHE U 3HAMEHHTE HCTOpHjcKe JTUYHOCTH nomyT I'aj Jynuja Llesapa.
Jlpyra vHIuIMja je pa3inKa y TNpeAcTaBibamy AJleKcaHapa Benwkor y HeMaykuM M CPHCKHM
yuOeHumMMa. Y CpICKAM YIOEHHIMMA je TNpe/ICTaB/beH Kao OCBajad, yjeIUHHUTEb, ald M Kao
ocio0oaMIall, mMTo HUje Cy4yaj Y HeMaukuM yrubenunuma. Tpeha WMHAWIMja Cy M3BEINTAjH O paxy
HoBocancke rumuasuje u3 1882/1883 u 1884/1885. rogune y kKojuMa IpoHATa3uMO TIHCMEHE TeMe U3
cprckor jesuka (Hrp. Odbpana Jeauna 00 nagane nep3ujcke y cmapo 0oba u ycmauax Cpba a Typxe
noo Kapahophem u Munowe y nawe 006a) Koje HaM Tpe10YaBajy OHO IITO HUKAJ HHj€ eKCIUTUIIHTHO
M3peUeHo y yuOeHHIMMA: MoBe3uBame 6opbe 3a ocrmobohere cprckor Haposa mosesyje ca 6opoom
I'pka mpotuB Ilepcujanana. Yueme HalMOHAJIHE HCTOPHje HAa YacOBHMa CPIICKOT je3nka Owio je
Y3POKOBAHO CMamkEHEM YacoBa M3 OIIITE M HAIMOHAIHE HCTOpHje 300T yBolhema HacTaBe Malapckor
jesuka u ucropuje Yrapcke. HaBeieHu nmpuMep mokasyje Kako Cy TeMe U3 aHTHKE UCTOpPHje AUCKPETHO
MHCTPYMEHTAIIM30BaHE y CBPXY HEroBama HalHOHanHe cBecTH. OTBOpEHa MHCTpYMEHTAllM3aluja y
YUOCHUIINMA Ha CPIICKOM je3UKYy HHKaJ HHUje Omia Moryha, MOIMITO je IEHTpaTHa BIACT CBAKU TaKaB
TMOKYIIIaj JIaKO MOTJIa Ja KOHTponumie W chpeud. MehyTum, uctuname oxapelenux denomena u3z
aHTHYKE UCTOPHje U HBHXOBO MpUKa3MBamke U3 oapeleHor yria OuiIo je 3HaTHO TekKE YOUHUTH, Al je
ocTaBbasio MOTYHHOCT Jla ce TH HCTHM aclieKTH y TOKY caMe HacTaBe acolMpajy ca COINCTBEHUM
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HaIlMOHATHUM CTpeMberiMa. To Ou oOjacHMIIO pas3iuKke y NpHKasuBamy AllekcaHzapa Bemmxor y
CPIICKUM U HEMAYKHM YIOCHUIMMA, Kao ¥ OJly/lapare y oJHOoCYy Ha ciuKy Llesapa.
Kibyune peun: Anexcannap Benuku, ynGenunu ucropuje, cprcke mkone, XIX Bek, aHTHKA.

© Faculty of Philosophy, Novi Sad, 2021
ISTRAZIVANJA — JOURNAL OF HISTORICAL RESEARCHES 32, 144161

161



